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1. Introduction 
 

It is only just over a decade since the Internet and associated delivery platforms especially 

online Learning Management Systems (LMS) became widely available in Australian Higher 

Education institutions.  “Distance education” essentially meant delivery by surface mail of 

instructional materials to remote students in print and sometimes CD-ROM format, with 

students returning completed assessment tasks by mail.  There was little meaningful 

engagement between students and teachers or between students themselves, largely 

because the delivery platform did not permit it. The student experience was an isolated and 

alienating one by comparison with on-campus learning. 

By contrast, contemporary Information and Communications Technologies (ICT) have 

created extraordinary opportunities for dramatically reducing the isolation and alienation of 

distance education, and optimising teaching and learning for students who cannot for 

whatever reason attend on-campus for tuition.  At the time of writing no less than seven 

Australian law schools were offering law degree programs by external study, utilising 

various mixes of ICT and teaching and learning approaches.   



3 | P a g e  
 

With both major political parties aiming at significantly expanding the proportion of 

Australians undertaking Higher Education, adoption of flexible and blended approaches to 

teaching and learning in most disciplines including law will continue to increase.  An 

increasing proportion of students will be mature age.  For these students the university 

experience unavoidably requires fitting studies around the demands of work and family.  

The key challenges for excellence in teaching distance, flexible and blended mode law 

degree programs involve designing and delivering courses and subjects which most 

effectively utilise an optimal blend of the increasing range of available synchronous and 

asynchronous learning technologies to achieve required learning outcomes. This chapter 

provides a brief overview of the most important technologies and their appropriate uses.  

While the approach to examining distance, flexible, blended and intensive learning is 

overwhelmingly a practical “hands-on” one, it is also necessarily informed by learning 

theory.  Part 2 considers some aspects of relevant learning theory1

 

.  Part 3 examines 

differences and similarities between distance, flexible and blended learning modes. Part 4 

discusses issues relating to intensive learning modes. Parts 5-8 inclusive examine some of 

the major available ICT tools and technologies in distance, flexible and blended learning 

modes. 

2. Key learning theories 
 

2.1 The constructivist approach 
 

It has been well known since the time of Dewey2

                                                           
1 See chapters <> and<> for more detailed discussion of learning theory in general and constructivist theory in 
particular. 

 that human learning is socially 

constructed, although until relatively recently most Australian law schools were 

characterised predominantly by a teacher-centred and lecture-based ‘transmission’ 

2 See, e.g., John Dewey,  Democracy and education: An introduction to the philosophy of education (2009) 
(Original work published 1916). 
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approach. Even in the very new field of online learning, Levy observes that e-learning ‘is 

marked by a juxtaposition of new technology and old pedagogy’.3

Dewey stressed that ‘the educational process has two sides – one psychological and one 

sociological; and that neither can be subordinated to the other or neglected without evil 

results following.’

 

4 He also provided a succinct condemnation of the traditional formal 

lecture-based approach, describing it as ‘transmission by a kind of scholastic pipeline into 

the minds of pupils whose business is to absorb what is transmitted’5

This conception of learning as socially constructed rather than transmitted by the teacher to 

relatively passive, receptive students has especially wide implications for distance, flexible 

and blended approaches to teaching and learning in law degree programs.  However, it also 

involves a conundrum for the teaching of a professional discipline like law.  As Garrison and 

Vaughan argue: 

. 

It is important to note that collaborative constructivist learning experiences are not 

conducive to “covering” a large amount of subject matter.  Instead, the emphasis is on 

inquiry processes that ensure core concepts are constructed and assimilated in a deep and 

meaningful manner.6

There is an obvious dilemma created by the tension between this inherent aspect of a 

collaborative constructivist approach and the expectations of the legal profession 

concerning coverage of content and professional accreditation requirements of the Priestley 

11 curriculum.   

 

2.2 Communities of inquiry 
 

The emphasis within constructivist theory on the social and collaborative aspects of learning 

is especially relevant for distance, flexible and blended learning.  Online communication 

                                                           
3 J Levy, ‘Envision the future of e-learning’ CIO Canada (online source no longer available) in D. Randy Garrison 
and Norman D. Vaughan, Blended Learning in Higher Education (2008) 7. 
4 John Dewey, ‘My Pedagogic Creed’ in John Dewey, Dewey on Education (1959) 19-32, 20. 
5 John Dewey & J.L Childs, ‘The underlying philosophy of education’ in J.A. Boydston, John Dewey: The later 
works, 1925-1953, Volume 8 (1981) 77-103, 88-89. 
6 D. Randy Garrison and Norman D. Vaughan, Blended learning in Higher Education – Framework, Principles, 
and Guidelines, 14. 
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modes are such that social connections, and consequently a sense of community or 

camaraderie, do not develop automatically but must be fostered by the teacher.  

Two potentially useful contemporary constructivist frameworks for fostering social and 

collaborative learning are the concept of ‘communities of practice’ developed by Wenger7, 

and a related but Higher Education-specific concept of ‘communities of inquiry’ developed 

by Garrison and Archer.8

Community, on the one hand, recognises the social nature of education and the role that 

interaction, collaboration, and discourse play in constructing knowledge.  Inquiry, on the 

other hand, reflects the process of constructing meaning through personal responsibility and 

choice.  A community of inquiry is a cohesive and interactive community of learners whose 

purpose is to critically analyse, construct, and confirm worthwhile knowledge.

  The latter is especially relevant for online teaching in law, in that it 

is expressly based on the teacher fostering student-constructed learning through discourse, 

especially online discourse. Garrison and Vaughan summarise the approach in these terms: 

9

Garrison and Vaughan classify the key elements in forming a viable community of inquiry as 

social presence, teaching presence, and cognitive presence.

 

10  All must be present and 

therefore must be fostered by the teacher for effective teaching and learning to occur.  

Figure 1 summarises the communities of inquiry framework.11

Figure 1 

 

                                                           
7 Etienne Wenger, Communities of Practice: Learning, Meaning and Identity (1998).  Wenger’s concept is not 
further considered here. 
8 D. Randy Garrison and Walter Archer,  A transactional perspective on teaching-learning: a framework for 
adult and higher education (2000). 
9 Garrison and Vaughan, above n 6, 9. 
10 Ibid 1-30.  
11 Ibid 18-22. Figure 1 synthesises several tables and diagrams employed by Garrison and Vaughan.  
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Synchronous modes including face-to-face teaching and voice/video-enabled virtual 

classroom sessions may more effectively foster social presence, while asynchronous modes 

including discussion boards, blogs and wikis may more effectively foster cognitive presence, 

especially qualities such as reflection, exploration, integration and resolution.  

Haythornthwaite and Kazmer propose a somewhat similar classificatory framework which 

teachers may find useful in analysing which e-learning tools or technologies to employ for 

particular learning tasks.12

Figure 2 

  They identify three types of communication related to teaching 

and learning as shown in Figure 2. 

                                                           
12 Carolyn Haythornthwaite and Michelle M. Kazmer, ‘Bringing the Internet Home: Adult Distance Learners and 
The Internet, Home and Work Worlds’ in Wellman and Haythornthwaite, The Internet in Everyday Life (2002) 
431-463. 
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3. Distance, flexible and blended learning 
 

3.1 Definitions 
 

The meanings ascribed to the terms ‘distance’, ‘flexible’, ‘blended’ and ‘intensive’  vary 

between institutions and authors. ‘Definitional complexities’ and therefore 

misunderstandings arise from a belief that ‘everyone shares the same understanding or 

definition’ of a term.13

Distance – students study off campus for most of their course (although the course 

may involve some on-campus days); 

 Accordingly we must define the various learning modes discussed in 

this chapter: 

Flexible – students have the option to attend or learn from online materials; 

Blended – the subject includes some online aspects (such as podcasts) plus some 

face-to-face; 

                                                           
13 Norah Jones, 'E-College Wales: A Case Study of Blended Learning' in Curtis J Bonk and Charles R Graham, 
(eds), The Handbook of Blended Learning: Global Perspectives, Local Designs (2006) 182, 185-6. 

Content-
related

e.g. asking or answering a 
content-related question; 
sharing information, and 

expressing an idea or thought

Tools - asynchronous 
technologies including 

discussion boards, blogs, wikis 
and emails

Planning 
of tasks

e.g. planning work, allocating 
tasks, co-ordinating joint 
efforts, reviewing drafts; 
negotiating and resolving 

conflicts

Tools - synchronous 
technologies including virtual 
classrooms, instant messaging 

and face-to-face meetings, 
supported by asynchronous 

tools for recording and 
conveying decisions or results

Social 
support

e.g. expressing companionship, 
emotional support, or advice, 

providing support when 
problems arise, ‘networking’, 

talking about things other than 
class work

Tools - synchronous means 
supported by asynchronous 

tools
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Intensive – the subject is taught in a compressed timeframe, often over consecutive 

days. 

Leaving aside intensive mode, each of these learning modes necessarily involves utilising 

one or more technological means of delivering learning materials to students and 

interacting with them other than through face-to-face classroom sessions.  Face-to-face 

sessions are by definition unavailable in a distance education setting, whereas in flexible and 

blended modes face-to-face methods may be employed either at the student’s option 

(flexible) or that of the teacher or institution (blended). 

3.2 Synchronous versus asynchronous platforms 
 

Almost irrespective of which of these modes is under discussion, the fundamental task of 

the teacher in course design and delivery is to choose the appropriate mix of synchronous 

and asynchronous tools or platforms to achieve the desired learning outcomes. As Graham 

observes, the teacher’s task lies in ‘seeking best practices for how to combine instructional 

strategies in face-to-face and CM [computer mediated] environments that take advantage 

of the strengths of each environment and avoid their weaknesses’.14

For example, subjects requiring emphasis on social presence should wherever possible 

involve significant synchronous components e.g. face-to-face or voice/video-enabled virtual 

classroom. Practical legal education subjects such as advocacy, client interviewing or 

Alternative Dispute Resolution techniques clearly must be taught predominantly by 

synchronous means.  Students typically undertake role play exercises and must see and hear 

questions and responses in ‘real time’ and be receptive to non-verbal cues in order to learn 

these skills effectively.  Indeed, at least until very recently it has been generally accepted 

that legal professional skills can only be taught in a face-to-face setting.

 

15

                                                           
14 Charles R Graham, 'Blended Leaming Systems: Definition, Current Trends, and Future Directions' in Curtis J 
Bonk and Charles R Graham (eds), The Handbook of Blended Learning: Global Perspectives, Local Designs 
(2006) 3, 17. 

 Similarly, 

traditional law school skills-based learning activities such as debating and mooting self-

evidently require a synchronous environment.  

15 Gaye Lansdell, ‘Have We ‘Pushed the Boat Out Too Far’ In providing Online Practical Legal Training? A Guide 
to Best Practices for Future Programs’ (2009) 19 Legal Education Review 149, 165. 
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On the other hand, subjects where greater emphasis on cognitive presence is required may 

involve greater reliance on asynchronous technologies. Core or Priestley 11 subjects 

typically require mastery of complex concepts where asynchronous approaches may provide 

better opportunities for reflection, exploration, integration and resolution than even the 

traditional on-campus classroom-based approach.  Online technologies including discussion 

boards, blogs and wikis provide enhanced opportunities for fostering cognitive presence 

which were simply not available until the advent of online LMSs.   

As Ireland observes in relation to blended learning: ‘By combining the best aspects of face-

to-face and online teaching, this model can offer students the best of both worlds.’16

Classroom sessions, whether face-to-face, in a virtual classroom or even via discussion 

board, are devoted to active exploration by students using a problem or task-based 

approach with the teacher acting mostly as facilitator and guide but with occasional more 

didactic interventions where necessary.  Where a synchronous classroom option (face-to-

face or virtual) is available, a seminar or tutorial format is usually chosen.

 A 

similar point may be made in relation to the course design choices made by teachers in 

distance and flexible mode.  

17

Table 1 summarises the principal attributes of synchronous and asynchronous technologies 

and when to use them.

 

18

Table 1 

 

When, Why and How to Use Asynchronous versus Synchronous E-Learning 

 Asynchronous E-Learning Synchronous E-Learning 

When?  Reflecting on complex issues. 

 When synchronous meetings cannot 

be scheduled because of work, 

family, and other commitments. 

 Discussing less complex tasks. 

 Getting acquainted. 

 Planning tasks. 

 Learning and rehearsing legal 

professional skills. 

 Mooting and debating. 

                                                           
16 Jennifer Ireland, ‘Blended Learning in Intellectual Property: The Best of Both Worlds’ (2008) 18(1 & 2) Legal 
Education Review 139, 139-140. 
17 Ibid 141. 
18 The table is adapted with permission from Stefan Hrastinski, ‘Asynchronous & Synchronous E-Learning’ 
(2008) Educause Quarterly 51, 54. 
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Why?  Students have more time to reflect 

because the sender does not expect 

an immediate answer. 

 Students become more committed 

and motivated because a quick 

response is expected. 

 Social presence is better promoted 

 Legal professional skills, mooting 

and debated can only be effectively 

taught/rehearsed by synchronous 

means. 

How?  Use asynchronous means such as 

email, discussion boards, blogs, 

wikis. 

 Use synchronous means such as 

virtual classrooms, instant 

messaging and chat, and 

complement with face-to-face 

meetings where feasible. 

Examples  Students expected to reflect 

individually on course topics may be 

asked to maintain a blog or reflective 

journal. 

 Students expected to share 

reflections regarding course topics 

and critically assess their peers’ ideas 

may be asked to participate in online 

discussions on a discussion board. 

 Students expected to collaborate in 

researching and writing a group 

project may be required to use a 

wiki. 

 Students expected to work in 

groups may be advised to use a 

virtual classroom and/or instant 

messaging as support for getting to 

know each other, exchanging ideas 

and planning tasks. 

 Teachers wishing to present course 

concepts in succinct ‘lecture’ or 

seminar format might give an online 

lecture using a virtual classroom. 

 

3.3 ‘Distance’ and ‘online’ are almost synonymous 
 

Although it remains common for Australian universities offering law degrees by external 

study to provide at least some learning materials to students by surface mail using some 

combination of print and electronic media (e.g. CD-ROM), most law schools also make 

significant use of online platforms especially LMSs both for making learning materials 

available and for teacher-student and student-student teaching and learning discourse. 
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Teaching and learning distinctions between delivery of learning materials by mail and 

students accessing them via LMS are relatively insignificant. The former may involve slightly 

more delay and the latter slightly more expense to students in printing costs, but otherwise 

differences are slight.  ‘Distance’ mode is assumed hereafter as equivalent to ‘online’ mode.  

3.4 Blended versus distance/online 
 

Ireland observes that ‘early experiments with fully online courses have not been as 

universally successful as was originally expected’.19  However, perusal of the UK source on 

which this observation is based reveals that the conclusion refers to lower than expected 

student demand for such courses in that country rather than issues of teaching and learning 

quality or outcomes.20

Teaching excellence in distance, flexible or blended mode does not involve asking crude 

questions such as which is ‘better’ or ‘best’.  Instead it requires more sophisticated analysis 

and matching course design to learning outcomes and generic graduate attributes

  

21 by 

careful selection of appropriate learning technologies and approaches.22

Some researchers have expressed concern about the learning outcomes for e-learners, but a 

review of 355 comparative studies reveals no significant difference in learning outcomes, 

commonly measured as grades or exam results, between traditional and e-learning modes of 

delivery.

  As Hrastinski 

observes: 

23

Face-to-face teaching may be preferable where feasible for classroom sessions, in that 

social presence is more easily fostered and legal professional skills more effectively taught.  

Even where the virtual classroom’s video capabilities are utilised, students nevertheless 

lack significant aspects of context, peripheral vision, continuous auditory environment and 

continuity of feedback through facial expression and other means, all of which are inherent 

characteristics of the face-to-face classroom. 

 

                                                           
19 Ireland, above n 16, 140. 
20 Norah Jones, 'E-College Wales: A Case Study of Blended Learning' in Curtis J Bonk and Charles R Graham, 
(eds), The Handbook of Blended Learning: Global Perspectives, Local Designs (2006) 182, 183-4. 
21 For a discussion of learning outcomes and generic graduate attributes, see Sharon Christensen and Sally Kift, 
‘Graduate Attributes and Legal Skills: Integration or Disintegration?’ (2000) 11 Legal Education Rev 207. 
22 Janet Macdonald, Blended Learning and Online Tutoring (2006), 47-55. 
23 Hrastinski, above n 18, 51. 
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However, for most students enrolled in distance and flexible programs attendance on-

campus is not an option. At the very least, the virtual classroom experience is greatly 

superior to the old surface mail-based correspondence mode of distance education 

especially for fostering social presence.  Moreover, as McCrimmon observes in relation to 

teaching legal professional skills such as advocacy in a video-enabled virtual classroom 

environment: 

In my experience, using audio-visual technology currently available, the substantive aspects 

of the student’s performance can be evaluated in much the same way it is evaluated in a 

face-to-face seminar. Further, the only presentational aspect of the performance that 

cannot be evaluated is eye contact with the witness, judge and jury.  

This is not to suggest that the learning experience is identical – clearly, all of the non-verbal 

interaction that takes place in a face-to-face seminar cannot be replicated online.24

3.5 Managing tutorial attendance in flexible mode 

 

 

Flexible mode involves students having the option to attend on-campus or learn online.  

However, effective management of class size may preclude completely open choice. For 

relatively non-participatory lecture or seminar-style presentations this problem is not 

acute. Students may be permitted to attend on-campus or online in a virtual classroom, or 

listen to a recorded lecture presentation at a time of the student’s choice. 

Class size, however, is a critically important factor for tutorial-style sessions. Opportunities 

for meaningful and active participation by all students are centrally important for tutorials.  

Accordingly, some law schools find it necessary to set prescriptive enrolment and 

attendance rules, depending on the relative proportions of external and internal students 

actually in a position to choose which mode to attend.   

 

4. Intensive learning mode 
 

                                                           
24 Les  A. McCrimmon, ‘Developing Trial Advocacy Skills in the Virtual Learning Environment’ (Paper presented 
at Eighth International Clinical Legal Education Conference, University of Northumbria, Newcastle, England, 7-9 
July 2010) , 13. 
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Teaching in intensive mode raises distinct issues from distance, flexible and blended modes.  

Intensive subjects are commonly delivered on-campus with students expected to attend 

physically throughout the scheduled intensive teaching block. Nevertheless, it is possible to 

deliver such subjects in online mode, and all teachers designing a subject to be delivered in 

intensive mode may benefit by adopting some of the approaches for online modes 

discussed in this chapter. 

Law subjects are very commonly delivered in intensive mode at Masters level,25 and perusal 

of Australian university law school websites indicates that it is also fairly common at 

undergraduate level.  Reasons for this include student preference and availability of suitable 

teachers, usually visiting academics or specialist practitioners.26  With the increasing 

prevalence of time-poor mature age students, the popularity of intensive mode subjects at 

Australian law schools will also increase. Research strongly indicates that intensive mode 

subjects are very popular with students.27

4.1 Intensive mode variants 

 

 

Ramsey identifies several variants of intensive delivery mode:  

• Block mode: very large chunks of teaching time (for example, a whole day) offered in 

week long mode, two or three week mode, or weekend mode; 

• Mixed mode: teaching is spread over weekends and evenings in moderately large 

time chunks but less than day length; 

• Sporadic mode: teaching is offered in smaller chunks of time but over longer time 

periods (for example, 5-10 weeks); 

• Sandwich mode: block modes of teaching are offered at the beginning and at the 

end of a semester subject where the semester is shorter than is traditionally the 

case.28

                                                           
25 Ian Ramsey, ' Intensive Teaching in Law Subjects' (Legal Studies Research Paper No. 523, University of 
Melbourne, 19 January, 2011), 2-3 <

 

http://papers.ssrn.com/sol3/papers.cfm?abstract_id=1743865 > at 20 
February, 2011. 
26 Ibid 3-4. 
27 Ibid 7-9; Henry Ho and Michael Polonsky, ‘Exploring Marketing Students’ Attitudes and Performance: A 
Comparison of Traditional and Intensive Teaching’ (2009) 19 Marketing Education Review 41. 
28 Ibid 2. 

http://papers.ssrn.com/sol3/papers.cfm?abstract_id=1743865�
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4.2 Criticisms of intensive delivery 
 

Criticisms of intensive mode delivery include that it fails to allow enough time for reflection 

and analysis of course content; teachers cannot cover material in sufficient detail; and that 

intensive teaching may favour convenience for students over substantive learning 

outcomes.29

However, research does not support these criticisms.

 

30 Indeed, as Martin and Culver 

observe, learning outcomes for intensive mode courses can actually be superior to 

semester-long structures, but this ‘requires attention to key attributes and a willingness to 

mold instructional techniques and evaluative measures to the time constraints imposed by 

shortened formats’.31

4.3 Hints for successful intensive mode delivery 

 

 

As Ramsey notes, problems of inadequate time for reflection and analysis can be overcome 

by publishing well structured reading guides in advance of the intensive teaching block.32

To the extent that delivery methodology includes an element of lecture-style presentations, 

they should as far as possible be pre-recorded, and the recordings made available to 

students on the subject LMS website well prior to the intensive teaching block.  It should be 

made clear to students that they are expected to listen to lecture presentations and digest 

at least the more important prescribed readings prior to the intensive teaching block, so 

that actual teaching sessions can be largely devoted to interactive, constructivist learning 

activities. 

  

Reading guides should specify which topics will be covered each day, which readings relate 

to each topic and which are the most important. 

                                                           
29 W Martin Davies, ‘Intensive Teaching Formats: A Review’ 16 Issues in Educational Research 1, 4-5 (2006).  
Also see Maree Sainsbury, ‘Intensive Teaching of Graduate Law Subjects: McEducation or Good Preparation for 
the Demands of Legal Practice?’ (2008) Journal of the Australasian Law Teachers Association 247. 
30 Ramsey, above n 25, 7-9; Davies, above n 29, 14-16; Ho & Polonsky, above n 27, 45-46; Eileen Daniel, ‘A 
Review of Time-Shortened Courses Across Disciplines” (2000) 34 College Student Journal 298, 306; Howard 
Martin and Kathleen Bartzen Culver, ‘Concentrate, Intensify, or Shorten?: Short Intensive Courses in Summer 
Sessions’ (2007) 71 Continuing Higher Education Review 90, 97-98;  John V Kucsera and Dawn M Zimmaro, 
‘Comparing the Effectiveness of Intensive and Traditional Courses’ (2010) 58 College Teaching 62. 
31 Martin and Culver, above n 30, 97-98. 
32 Ramsey, above n 25, 10-12. 
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Several of the studies referenced in this section deal with intensive subjects in post-

graduate level courses.  Academic Directors of Teaching and Learning may consider 

reserving intensive delivery mode subjects for law electives available only to students in 

later years of undergraduate study.  These students may reasonably be expected to have 

developed sufficient independent learner attributes to cope successfully with intensive 

mode tuition.    

Shortcomings flowing from the compressed amount of available class time can be overcome 

by teachers fostering the growth of a genuine community of inquiry.  Students may then 

engage in collaborative learning activities to consolidate and extend learning of core 

concepts, using an appropriate combination of synchronous and asynchronous 

communication tools.  

Assessment tasks should usually be scheduled several weeks after the intensive teaching 

block, to provide students with sufficient time for reflection, analysis and revision. 

 

5. “Lecture” capture and recording 
 

The traditional primarily lecture-based transmission approach to teaching and learning is 

sometimes referred to rather pejoratively as the ‘sage on the stage’ approach.  

Constructivist critiques frequently argue that the teacher’s role should more properly be 

viewed as that of a ‘guide on the side’ acting primarily to facilitate and to a limited extent 

guide student discussion, exploration and reflection but not to direct or lecture in a didactic 

fashion.33

As with most aspects of teaching presence, it is important to find the right balance.  Too 

little direct teaching presence may see students lose focus and purpose.  But too much 

direct intervention can undermine students’ taking responsibility for their learning.

  Garrison and Vaughan argue that the teacher’s role in flexible and blended 

learning is better conceptualised as being somewhere between ‘sage on the stage’ and 

‘guide on the side’: 

34

                                                           
33 For example, Alison King, ‘From Sage on the Stage to Guide on the Side’ 41 College Education 30. 

 

34 Garrison and Vaughan , above n 6, 42-43 . 
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On the other hand, some argue that teachers should never utilise the didactic lecture 

method in live teaching sessions (whether face-to-face or online).35

The teacher’s obligation to ensure that course material is presented to students in an 

accessible and attractive manner will commonly involve a ‘lecture’ presentation of one sort 

or another for most topics in any law subject. Shea et al found that online students reported 

higher levels of both connectedness and substantive learning when their teachers provided 

‘directed facilitation’ towards accomplishment of learning outcomes.

 

36

5.1 Resource-based learning 

 

 

‘Resource-based’ approaches37

Resource-based learning is a philosophy of education and a methodology for teaching and 

learning. It involves the achievement of both subject and information literacy objectives 

through exposure to and practise with diverse resources. Students become active learners as 

they use a wide range of materials to investigate subject material prescribed within their 

classroom curriculum. Teachers and librarians become motivators and facilitators in the 

learning process and provide the initial subject impetus which drives students to seek 

information and become creative problem-solvers. The end result is that a "learning culture" 

is fostered as a climate of active and productive learning is encouraged.

 to online learning provide a useful way of conceptualising 

the preferred approach to presenting ‘lecture’ content in distance, flexible and blended 

learning environments: 

38

Adoption of a resource-based approach to online learning involves creating pre-recorded 

presentations in a variety of formats to suit differing student needs, including MP3 audio-

only as well as multimedia formats which may include both audio and video content, 

synchronised Powerpoint presentations, embedded images, animations and links to Internet 

resources.  

 

                                                           
35 Donald A. Bligh, What’s The Use of Lectures? (2000), 148. 
36 Peter Shea et al, ‘A comparative study of teaching presence and student sense of learning community in fully 
online and web-enhanced college courses’ 9 The Internet and Higher Education 175, 184-186. 
37 See, e.g., Steve Ryan et al, The virtual university: the Internet and resource-based learning (2000) ;  Janette 
Hill and Michael Hannafin, 'Teaching and learning in digital environments: The resurgence of resource-based 
learning'  49 Educational Technology Research and Development (2001). 
38 Resource-Based Learning, Queens University (Canada) online resource no longer available, in Alternative 
Modes of Teaching and Learning: Alternative modes of delivery - Resource-based learning, University of 
Western Australia, Centre for Staff Development 
<http://www.csd.uwa.edu.au/altmodes/of_delivery/resource-based_learning.html> at 20 February 2011. 
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Usually such presentations will be significantly shorter than the traditional two hour ‘sage 

on the stage’ lecture, and will be segmented or ‘time-stamped’ to allow students easy, 

immediate access to particular sub-topics for note-taking and revision purposes.  

A resource-based approach frees the teacher from the burden of delivering content while 

allowing a greater focus on facilitating student learning; allows students to control the 

place, pace and time of their own learning as well as permitting far greater choice in what 

resource material to use and how to engage with it.39

5.2 ‘Lecture’ capture and delivery technologies 

 

 

For distance, flexible and blended mode courses, the choice for teachers lies between a 

‘live’ lecture which is also captured and recorded for students who cannot attend,40

The main technology options for recording lecture presentations are listed in Table 2, as are 

their principal practical teaching and learning features. 

 and a 

pre-recorded presentation. 

Table 2 

 Podcast Lectopia aka 

Echo360 

Virtual 

classroom 

Camtasia or 

Captivate 

Adobe 

Presenter 

Live or pre-

recorded? 

Either is possible Live Either is possible Pre-recorded Pre-recorded 

Produces 

multimedia 

and audio 

MP3 

recording? 

MP3 if audio podcast; 

multimedia but not 

MP3 if video podcast 

and file created by e.g. 

Camtasia or Captivate 

Yes Yes No (multimedia 

only) 

No (multimedia 

only) 

Time-stamps If video podcast and 

file created by e.g. 

Yes Yes Yes Yes 

                                                           
39 Alternative Modes of Teaching and Learning: Alternative modes of delivery - Resource-based learning, 
University of Western Australia, Centre for Staff Development 
<http://www.csd.uwa.edu.au/altmodes/of_delivery/resource-based_learning.html> at 20 February 2011. 
40 Of course, lecture recording is a relatively recent technological innovation not confined to law schools 
offering external enrolment options.  It has also been adopted by numerous law schools which don’t offer 
external enrolment, because it has the additional benefit of enhancing flexible learning by allowing students to 
listen to the lecture recording again later as part of their exam revision. 
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recording? Camtasia or Captivate 

Easily 

editable? 

If video podcast and 

file created by e.g. 

Camtasia or Captivate 

No No Yes Yes 

Allows live 

classroom 

session? 

No No Yes No No 

 

 

6. The virtual classroom 
 

In the last few years especially, voice and video-enabled synchronous virtual classrooms, 

which integrate seamlessly with the LMS, have increasingly begun to be employed in some 

law schools. The most commonly used systems are Adobe® Connect™,41 Elluminate,42 and 

Wimba Virtual Classroom.43 The second and third have now been acquired by Blackboard, 

which recently announced that it intended eventually offering a single product by adopting 

the Elluminate core video and audio codecs while adding some of the best features of 

Wimba.44

Until the advent of synchronous virtual classrooms, opportunities for flexible online learning 

were largely confined to asynchronous platforms like discussion boards.  Synchronous 

virtual classrooms provide opportunities for a level of immediacy and engagement between 

teachers and students previously only achievable with on-campus study.  However, the 

virtual classroom experience is quite distinct from face-to-face teaching and learning, 

presenting a range of challenges for both teachers and students. 

 In addition to these purpose-designed virtual classroom systems, there are 

numerous other products which offer some virtual classroom capabilities but are mostly 

adapted from corporate video-conferencing software. 

Virtual classrooms typically offer whiteboards, breakout rooms, synchronous text as well as 

voice and video/webcam interaction, the ability to project images and Powerpoint 

                                                           
41 <http://www.adobe.com/products/adobeconnect.html > at 22 February 2011. 
42 <http://www.elluminate.com/ > at 22 February 2011. 
43  <http://www.wimba.com/ > at 22 February 2011. 
44 Blackboard Collaborate < http://www.blackboard.com/sites/collaborate/index.html> at 22 February 2011. 

http://www.adobe.com/products/adobeconnect.html�
http://www.blackboard.com/sites/collaborate/index.html�
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presentations to the class, and the capacity to share applications (e.g. a web browser or 

spreadsheet program) on the teacher’s desktop with the entire class, as well as producing 

‘archive’ recordings of sessions in both MP3 audio and multimedia format. 

6.1 Stimulating engagement and social presence 

Virtual classroom systems share with the face-to-face classroom a significantly higher level 

of ability to stimulate engagement and immediacy of student discourse than asynchronous 

platforms.  As Garrison and Vaughan observe: 

Discourse is the essence of a collaborative-constructive, that is, inquiry, approach to 
teaching and learning in higher education … To ensure that students are meaningfully 
engaged and the discourse is rich and relevant, care must be taken to maintain a sense of 
belonging to the community of inquiry.  The challenge is to sustain social presence while 
creating cognitive presence. … 

The goal is to enhance and sustain social presence that will provide the environment for 
collaborative and cohesive discourse.  Social presence provides the foundation and the 
climate for learners to focus on intended learning goals.45

6.2  Teaching  argumentative skills 

 

 

Law is an argumentative and rhetorical discipline.  Legal practitioners must be able to ‘think 
on their feet’ and present coherent, reasoned oral arguments, often under considerable 
pressure.  This is a learned skill, and must therefore be practised in a controlled and 
relatively non-threatening environment.  Although asynchronous environments including 
discussion boards and blogs may in some respects offer superior opportunities for 
considered reflection and therefore development of higher order cognitive capabilities, 
lawyers must learn to reflect and engage in coherent discourse under time pressure and in 
adverse working environments e.g. in a courtroom under questioning by a hostile judge.  
Accordingly, synchronous environments whether face-to-face or online are potentially more 
important for effective legal professional education than for other disciplines. 

6.3 Differences between the face-to-face and virtual classroom 
 

Virtual and face-to-face classrooms are distinctly different environments.  Virtual classrooms 
largely lack the visual cues which form such an important aspect of human face-to-face 
communication.  Conversely, as Lonie and Andrews note in relation to situations where the 
teacher has chosen to display her webcam image to the class: 

                                                           
45 Garrison and Vaughan , above n 6, 38. Also see Anne-Louise Lonie and Trish Andrews, 'Creating a rich 
learning environment for remote postgraduate learners'  19 Education in Rural Australia 3, 8-9. 
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[F]acilitator facial expressions can also be over-read, as this is the only element of body 
language that the participants have, and they tend to give it great significance - a slight 
grimace or a distracted look can deliver an unintended message.46

Students may be reluctant to project their own webcam images to the class unless the 
teacher so requires (e.g. for moots or debates).  Accordingly, they do not to receive 
immediate visual feedback for their contributions to class discussion as would be the case in 
a face-to-face classroom.  The experience can be intimidating and alienating, with students 
sometimes feeling that they are ‘howling into the void’.

 

47

Because traditional feedback mechanisms were not easily or quickly available, we had to 
find ways to compensate for them and provide an inclusive environment. We found it critical 
that both facilitator and students put extra effort into engaging in dialogue and providing 
immediate descriptive (general) and prescriptive (specific) feedback for each other.

  As Lonie and Andrews observe: 

48

Virtual classrooms also provide a distinct range of technological challenges for teachers.  As 
Goodyear et al note, important roles of a competent online teacher include content 
facilitator, technology consultant, educational designer, course administrator and record 
keeper, process facilitator, leamer adviser and counsellor, learning assessor and content 
researcher.

 

49

Nevertheless, the virtual classroom environment also presents a number of advantages by 
comparison with the face-to-face classroom: 

   

• Breakout room facilities allow the teacher easily and instantly to divide the class into 
smaller groups to ‘workshop’ questions, problems or debate or moot topics between 
themselves, and then summon them back to the main room for the class 
presentation, debate or moot itself; 

• The electronic whiteboard allows students to be designated sequentially as ‘scribes’ 
who summarise class discussion in dot point form and share the summary with the 
class; 

• Sharing of video clips, images, animations and desktop software applications like 
browsers and spreadsheet programs is generally easier than in the face-to-face 
classroom.     

Each of these features potentially allows a more effective constructivist approach to 
teaching and learning than the face-to-face classroom. 

 

                                                           
46 Lonie and Andrews, above n 45, 9. 
47 Barton, Karen et al, ‘Authentic Fictions: Simulation, Professionalism and Legal Learning’ (2007) 14 Clinical 
Law Review 143, 145. 
48 Lonie and Andrews, above n 45, 10. 
49 Peter Goodyear et al, 'Competencies for on-line teaching: a special report' 49 Educational Technology, 
Research and Development 65. 
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7. Online discussion boards 
 

Text-based threaded discussion boards remain the most common vehicle for online teaching 

and learning discourse in distance and flexible mode for the majority of Australian law 

schools.  

Below are some practical hints for teacher moderation of online discussion board 

interaction.50 Many of these hints are equally applicable to moderation of blog posts and 

comments where teachers choose to utilise for group discussion the blog tool now available 

in recent versions of the Blackboard LMS.51

7.1 Organising posts and discussion threads 

  

 

Establish separate discussion boards/threads for different purposes, otherwise discussion 

boards rapidly becomes chaotic and unmanageable and the quality of student interaction 

deteriorates. Examples of discussion boards/threads that may be used in a single Blackboard 

subject site include separate boards for each assignment, general administrative queries, IT 

support, and a separate board or thread for each academic topic in the subject area. 

Teachers should strongly encourage students to post their comments or questions to the 

correct board or thread, and to write a succinct subject line descriptive of the content.  

7.2 Introductory, community-building activities 
 

Although synchronous tools offer advantages for promoting engagement and camaraderie, 

asynchronous discussion boards also play a valuable role in fostering social presence.  

Creating a welcome/introduction discussion board is an extremely valuable community-

building activity.  The teacher introduces herself, including a photo and brief, informal 

biographical details, and encourages or even requires students to do likewise.   

                                                           
50 These hints are a synthesis of the author’s own experience of managing and moderating discussion boards 
and blogs, and material drawn from George Collison et al, Facilitating Online Learning: Effective Strategies for 
Moderators (2000) 44-76. Also see Chinmoy Sahu, 'An evaluation of selected pedagogical attributes of online 
discussion boards' (Paper presented at ASCILITE 2008 Melbourne: hello! where are you in the landscape of 
educational technology? : proceedings : 25th annual ASCILITE conference : November 30 - December 3, 2008' 
edited by R Atkinson and C McBeath), 861-865. 
51 Blogs are discussed in greater detail in chapter 18. 
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7.3 Developing a manageable feedback regime 
 

Generally teachers should only need to check discussion boards every two or three days.  Do 

not immediately leap in and answer every question asked by students.  Frequently, 

especially as they progress through their law degree studies, students can answer each 

other’s questions and learn more by doing so. 

On the other hand, strategic intervention is required when it becomes apparent that 

students are floundering and misleading or confusing each other.  However, the teacher’s 

intervention should generally not take the form of a complete answer to the question.  

Rather, more open-ended responses which put the discussion back ‘on track’, point towards 

additional readings or other resources that might be explored, or ask additional questions 

that may help to clarify the issue are usually preferable approaches.  The teacher’s primary 

role is to advance student discourse on any question or issue along a sequential pathway of 

student-centred exploration, integration and then resolution.  

7.4 Virtual ‘hand-holding’ for the digitally-challenged 
 

Especially with first year law students, the teacher’s role involves assisting technology-

challenged students in coping with ICT. Do not assume that school leavers are necessarily 

technologically literate. New distance, flexible and blended mode students are experiencing 

an extremely steep ‘learning curve’.  They are beginning to learn a new and complex 

professional discipline involving legal language that is frequently opaque, and will often be 

engaging in higher education for the first time or at least the first time for many years.  

Being simultaneously expected to master a range of new and unfamiliar online technologies 

can sometimes be the ‘tipping point’ which results in early withdrawal from the course 

unless teachers provide appropriate levels of understanding and support. 

7.5 Acknowledging diversity of participants’ backgrounds and interests  
 

Distance, flexible and blended courses attract students from a diverse range of countries, 

language backgrounds, and occupational and life experiences.  Effective teachers not only 

ascertain and acknowledge this diversity, but positively make use of it in their teaching 
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practice.  In many ways this is the essence of student-centred learning52

A recent experience of the author illustrates the teaching potential of this principle.  A 

tutorial on the bias rule in administrative law judicial review involved examining the so-

called Dr Death case, where a finding of reasonable apprehension of bias was made against 

Royal Commissioner Tony Morris QC by the Queensland Supreme Court.  It emerged that 

one of the class members was a nursing administrator in Queensland, with quite detailed 

knowledge of the case which greatly enriched the remainder of the class discussion.  

; encouraging 

students to construct their own understandings of the discipline of law by incorporating 

discipline-specific knowledge into their existing experiences and understandings of the 

world, adapting those understandings where necessary to incorporate new knowledge. 

7.6 Tone and language, graphics and humour 
 

The teacher’s role in discussion board posts includes modelling appropriate lawerly 

language and tone.  For students who seldom interact face-to-face with lawyers or even 

other law students, the behaviour and language exhibited by the teacher on discussion 

boards provides a critical role model to begin inculcating them into the language, culture 

and community of practice of the legal profession.53

Posting relevant graphics in the teacher’s discussion board posts can help to reinforce 

learning.  However, gratuitous or irrelevant images, even if humorous, should be used 

sparingly.  They may prove distracting and encourage students to do likewise thereby 

temporarily derailing productive discourse.  Locating relevant images without copyright 

restrictions can also be problematic. Yahoo! Image Search now provides a filtering facility 

allowing users to search only for images where the creator allows re-use.

  

54

Strategic use of humour in discussion board moderation can also be a valuable tactic, either 

to relieve developing interpersonal tensions or puncture excessive self-importance.  Self-

deprecating humour is usually more effective and less liable to misinterpretation than 

sarcasm.  

  

                                                           
52 Linda De George-Walker and Mary Keefe, 'Self-determined blended learning : a case study of blended 
learning design' 29 Higher Education Research and Development 1 (2010). 
53 See Wenger, above n 7. 
54 See Yahoo! Image Search at < http://images.search.yahoo.com/> >perform search> more filters > tick 
‘creator allows reuse’.  This hint is equally applicable for creating Powerpoint presentations. 

http://images.search.yahoo.com/�
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7.7 Balancing private email and public discussion 
 

Sometimes students will email the teacher with questions more appropriately asked on a 

discussion board within the subject LMS website.  Wherever the teacher assesses that other 

students would also benefit from the answer, teachers should seek the student’s permission 

to post both the question and answer on the relevant discussion board.  This saves time and 

makes for efficient management of class communications. 

Conversely, sometimes students post questions or comments on a public discussion board 

which require an answer from the teacher, but which cannot adequately be answered 

without traversing information or making observations best conveyed in private.  In such 

cases the teacher should email the student privately rather than respond on the discussion 

board.  Some students may have a poorly developed understanding of appropriate 

boundaries between public and private communication, and between transparency and 

necessary confidentiality. 

7.8 Keeping order – ‘netiquette’ rules 
 

Clear rules of Internet conduct, sometimes referred to as ‘netiquette’, are essential to 
proper moderation of discussion board discourse.55

However, a high proportion of students in distance, flexible and blended mode courses are 
mature age and should be treated with due respect.  Any necessary reprimands for 
inappropriate online conduct should be sent by email in the first instance rather than posted 
on a discussion board.  General reminders to students about online behaviour should avoid 
a hectoring tone, be low key and supportive, and acknowledge the pressures and 
misunderstandings that can result in inadvertently unacceptable behaviour. 

 As with email communication, the lack 
of visual cues present in face-to-face communication sometimes leads people to use 
extreme and intemperate language that they would not normally employ.   

7.9 To grade or not to grade? 
 

                                                           
55 Netiquette rules developed by the author and other law teachers at Charles Darwin University can be found 
in the supplementary online resources for this chapter. Alternatively, Macquarie University Student Guide: 
Netiquette <http://online.mq.edu.au/docs/neti.html> at 20 February 2011,  University of Wollongong 
Netiquette Guide < http://www.uow.edu.au/student/elearning/netiquette/index.html  > at 20 February, 2011, 
and David Tuffley, Email Etiquette (Griffith University) < 
http://www.ict.griffith.edu.au/~davidt/email_etiquette.htm  > at 20 February, 2011 are all useful resources. 

http://online.mq.edu.au/docs/neti.html�
http://www.uow.edu.au/student/elearning/netiquette/index.html�
http://www.ict.griffith.edu.au/~davidt/email_etiquette.htm�
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There are arguments both for and against summative assessment of online discussion board 
discourse.  As Garrison and Vaughan observe: 

Serious thought should also be given to assessing discourse, especially online.  
Although this is a common practice, it is a complex issue and the advantages and 
disadvantages need to be weighed carefully.  The argument in favour of grading 
discussions is that it provides incentives to participate and gives recognition to the 
efforts to engage constructively in the discourse.  Philosophically, the downside is 
that you are providing extrinsic reinforcement to what should be an intrinsically 
academically reinforcing activity. 

Some students treat an assessable discussion board cynically and aim at quantity of 
discussion board posts without regard to quality of thought or making a real contribution to 
the discourse.  Multiple posts along the lines of “Great comment” or “I agree” are typical of 
such students.  Only slightly better are students who make posts which merely link a vaguely 
relevant article newspaper story without any attempt at thoughtful analysis or assessment 
of how the article relates to course concepts and principles.  

If discussion board participation is to be assessed, marking criteria must be both clear and 
fair, and in particular should specify that contributions like those described above will not 
result in high marks.56

 

 

8. Learning management systems 
 

The central technology in today’s distance, flexible or blended course is the LMS, especially 

Blackboard or the open source Moodle platform.  The LMS has become the ubiquitous 

delivery platform through which learning materials are provided to students.  More 

importantly, at least for students in distance, flexible and blended courses, much of the 

actual teaching and learning takes place by means of various tools provided by the LMS, or 

in virtual classrooms which integrate seamlessly with the LMS.57

It is not possible to traverse in this chapter the entire range of features and facilities in a 

LMS like Blackboard or Moodle.  Instead only a few features specifically relevant to distance, 

flexible and blended learning modes are discussed. 

 

                                                           
56 A sample discussion board assessment rubric used by the author is included among the supplementary 
online resources for this chapter. 
57 Hamish Coates, Student Engagement in Campus-based and Online Education (2006) 43-53. 
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The main focus is on the Blackboard LMS and in particular version 9, the current Blackboard 

version at the time of writing. 

8.1 Web design and ‘look and feel’ for subject sites in Blackboard or Moodle 
 

A common navigation structure, and familiar ‘look and feel’, for all of a law school’s 

individual LMS subject sites are particularly important for students in distance, flexible and 

blended learning modes.  They are heavily dependent on the LMS to access learning 

materials and undertake learning activities.  Moreover, as previously noted, new students 

are likely to be suffering significant information overload.  The teacher should make it as 

easy as reasonably possible for students to find learning resources and begin learning 

activities in the LMS. 

Achieving an attractive and functional common design and structure for LMS subject sites is 

an expert job requiring the assistance of an academic educational designer and preferably a 

graphics-oriented web designer as well.  Few law teachers have the requisite skill-set 

themselves nor does it make sense for them to be taught such skills other than at a very 

basic level.58

8.2 Announcements and group emails 

 

 

Because the LMS is the online student’s principal avenue of communication with the 

teacher, Blackboard’s Announcements and Group Email facilities are critically important.  

Teachers should adopt a general practice of posting all announcements in the 

Announcements area of the subject LMS site and also sending them as group emails to all 

students.  In Blackboard both steps can be taken simultaneously by ticking the ‘Override 

User Notification Settings’ box in the ‘Create Announcement’ facility.59

                                                           
58 Nevertheless there is a great deal teachers can do to make their Powerpoints, study guides and Blackboard 
pages/items more engaging for students through use of graphics, diagrams etc to convey concepts and 
relationships more effectively.  The SmartArt facility available in Microsoft Powerpoint and Word in Office 
2007 is a powerful tool allowing teachers without any graphic arts skills easily to create a wide range of 
diagrams and the like.  Another and more flexible and powerful diagram creation tool is Creately 
<

 

http://creately.com/ > at 10 March 2011. 
59 Sending Announcements by SMS to students’ mobile phones is even more effective, if your institution 
subscribes to Blackboard Connect, which inter alia automatically sends Blackboard announcements as SMS 
messages.  In the author’s experience, students under about age 30 will almost instantly check SMS messages 
but respond much more slowly to emails. 

http://creately.com/�
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8.3 Discussion boards versus blogs 
 

Recent versions of Blackboard include a blog (weblog) tool whereby individual students or 

groups of students can create their own blog. Blogs are commonly used for individual 

student publishing tasks but can also be used for group collaborative exercises or even in a 

similar way to discussion boards.  Whether to employ blogs or discussion boards is largely a 

matter of individual teacher preference. 

8.4 Groups, reflective journals and using the Blackboard wiki 
 

Given the collaborative nature of the constructivist approach to teaching and learning, 

effective creation and management of groups is an important aspect of the teacher’s role.  

Recent versions of the Blackboard LMS include powerful group creation and maintenance 

functionalities.  The groups function is a useful way of managing tutorial enrolment e.g. in 

that all students enrolled in a tutorial group then have access to group communication and 

collaboration tools including email, file sharing, blog, discussion board and wiki.  Teachers 

may then further subdivide tutorial groups into smaller study groups (optimally 3-6 students 

per group) to undertake collaborative learning tasks. 

Assessing group learning tasks, especially on individuals’ achievement of teamwork skills, is 

a notoriously vexed aspect of higher education pedagogy.60  The new wiki facility in 

Blackboard 9 allows the teacher to assess exactly what contribution each student has made 

to a collaborative document created in the wiki.61  Together with appropriate utilisation of 

Blackboard’s reflective journal tool and a suitable assessment rubric, the Blackboard wiki 

allows teachers to reach a fair assessment of individual student contributions to a group 

assessment task.62

 

 

                                                           
60 See, e.g., Anne Hewitt, 'Producing Skilled Legal Graduates: Avoiding the Madness in a Situational Learning 
Methodology' 17 Griffith Law Review 87 (2008). 
61 Pierre  Benckendorff, 'Using wikis to help first year students develop collaborative knowledge management 
skills for tomorrow' (Paper presented at Preparing for tomorrow today : the first year experience as 
foundation : First Year in Higher Education Conference 2009, 29 June - 1 July 2009, Townsville, Queensland). 
62 A sample “Missing in Action” Student Guide/Policy for group tasks is included among the supplementary 
online resources for this chapter. The author has found it an invaluable guide to assist groups when they 
experience one of their members becoming uncontactable shortly before a group assessable task is due to be 
submitted. 
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9. Conclusion 
 

This chapter has briefly traversed a wide range of issues relevant to teaching excellence in 

distance, flexible, blended and intensive mode learning environments.63

Table 3 

  The major issues 

are summarised in Table 3 below: 

 Face-to-face Online/distance Blended/flexible Intensive 

Benefits  Maximises social 

presence 

 Most suitable for 

legal professional 

skills subjects (non-

verbal cues) 

 Most suitable for 

moots, debates etc. 

 Suitable for students 

who cannot attend on-

campus for reasons of 

time or distance 

 Fosters both cognitive 

and social presence 

much more effectively 

than mail-based distance 

education 

 As for online mode  May be preferred 

option for time-poor 

students 

 May suit availability of 

specialist lecturer 

 Excellent learning 

outcomes as long as 

subject is well 

designed and 

presented 

Issues  Many students 

(especially part-time 

mature age) cannot 

attend on-campus 

 Fostering social 

presence requires 

greater effort by 

teacher than face-to-

face mode 

 Less suitable than 

face-to-face mode for 

teaching professional 

skills, mooting and 

debating (though 

problems are 

minimised by use of 

virtual classroom) 

 Fostering social 

presence requires 

greater effort by 

teacher than face-

to-face mode 

 As for online mode 

for professional 

skills, mooting and 

debating  

 Prescriptive 

attendance 

requirements in 

blended mode may 

be problematic for 

some students 

 Very demanding and 

tiring for the lecturer 

 Delivery must be well 

designed to avoid 

student cognitive 

overload 

 Required reading list 

must be well designed 

and available well 

prior to teaching block 

 Consider using only for 

law electives available 

to students in later 

years of study (need 

for independent 

learner skills) 

Tools  On-campus lectures,  Pre-recorded lecture  As for online mode,  On-campus lectures, 

                                                           
63 Readers are invited to delve more deeply into the issues raised in this chapter through reading some of the 
books and articles listed in the bibliography. In addition, a range of potentially useful teacher resources (e.g. 
sample assessment rubrics) for distance, flexible, blended and intensive mode is provided in the online 
supplement to this chapter.  
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seminars & tutorials 

 Learning materials 

accessed via mail, CD-

ROM and/or LMS 

 Cognitive presence 

maximised by use of 

discussion board, blog, 

wiki 

 Communication by 

face-to-face meeting,  

phone, email, instant 

messaging 

presentations or live 

lectures in virtual 

classroom 

 Debates, moots or skills 

tuition in virtual 

classroom 

 Live tutorials or seminars 

in virtual classroom 

 Cognitive presence 

maximised by use of 

discussion board, blog, 

wiki 

 Communication by 

phone, email, instant 

messaging 

plus students may 

have option to 

attend on-campus 

sessions (flexible) or 

compulsion to do so 

for some course 

elements (blended) 

 Communication by 

face-to-face 

meeting,  phone, 

email, instant 

messaging 

seminars & tutorials 

(although virtual 

classroom may be used) 

 Learning materials 

accessed via mail, CD-

ROM and/or LMS 

 Cognitive presence 

maximised by use of 

discussion board, blog, 

wiki 

 Communication by face-

to-face meeting,  phone, 

email, instant messaging 
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